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ABSTRACT 



The Saginaw Prekindergarten Program is designed to provide 
4 -year-olds with an environment that will enable them to develop skills 
needed for future success in school, and to prepare inner city children for 
entry into kindergarten. The objectives of the program include specific 
achievements in 16 cognitive skills, psychomotor skills, and parental 
participation areas. An annual evaluation was conducted for the 1998-99 
school year. A total of 400 children from 14 schools participated in the 
program. The Prekindergarten Saginaw Objective Reference Test assessed 
student achievement on a posttest -only basis. Teachers recorded the amount 
and type of parent participation throughout the year. Findings indicate that 
students attained all the cognitive objectives and three of the four 
psychomotor objectives. In comparison to 1998 data, six objectives showed 
minor to major decreases in the percent of students meeting the mastery 
criteria. All objectives related to parent participation through classroom 
participation, parent meetings, and completion of home activities with the 
children were met successfully. It was concluded that the Saginaw 
Prekindergarten Program was very successful in 1998-99, having attained 15 of 
the 16 program objectives. It was recommended that building differences in 
results be examined and that the teachers and program supervisor jointly 
explore reasons for relatively poor .achievement on one of the psychomotor 
objectives. (Six appendices include the prekindergarten objectives, data 
collection instructions, and tabulated data by building.) (KB) 
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Program Description 



Saginaw’s Prekindergarten program, which has been in operation for the past 30 years, is funded 
through Title I of the Elementary and Secondary Education Act of 1965. It is designed to provide four 
year olds with an environment that will enable them to develop skills needed for future success in school. 
The ultimate purpose of this program is to prepare inner city children, most of whom come from 
backgrounds that may not have equipped them with these skills, for entry into kindergarten. The 
program has goals and objectives (see Appendix A) that children, teachers, and parents work toward 
throughout the year. After a year of prekindergarten, these children should at least be on par with other 
children as they enter kindergarten. 

This year there were approximately 400 children enrolled at 14 elementary buildings with morning 
and afternoon sessions except Baiillie 0.5, Jones 0.5, Longstreet 0.5, Morley 0.5, Salina 0.5, and Webber 
Elementary 2.0 full-time equivalent classrooms. See Appendix B for counts by site. For the 18th 
consecutive year, the standardized 27 item Prekindergarten Readiness Screening Device (PRSD) was 
individually administered. Any pre-schooler receiving a raw score of 17 or below was selected to 
participate in the program initially and those scoring higher were granted entry on the basis of need (the 
next most needy score) at the conclusion of the general screening. 

The prekindergarten staff included a staff supervisor, 14 certified teachers, 14 teacher aides, and a 
clerical aide. Maximum children per half-day session was set at 1 8 children. 
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Evaluation Procedures 



This report presents the results of the product evaluation of the 1998/99 Prekindergarten Program. 
Product Evaluation 

A product evaluation measures the end results of a particular program. The major product (or 
outcome) question was: Did the program attain the objectives it set out to accomplish? 

To answer this question, the Prekindergarten Saginaw Objective Reference Test (PK-SORT) was 
used to assess student achievement (see Appendix C for a copy of PK-SORT). The PK-SORT included 
3 1 items dealing with both psychomotor and cognitive program areas. The first 1 7 items measured the 
program’s nine cognitive objectives, while the remaining 14 dealt with the four fine and gross motor 
objectives. 

The other evaluation instrument is the Parents as Partners Sheet , on which each teacher records the 
amount and type of parent participation that occurred during the year (objectives 14-16). Due to the 
mobility of children into and out of the program, a decision rule was developed to define the mastery 
criteria for less than a school year’s attendance as related to objectives 14-15 (see Appendix D for the 
decision rules). 
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Presentation And Analysis Of Product Data 



Prekindergarten Saginaw Objective Referenced Tests (PK-SORT) 

The results of the PK-SORT are presented below. PK-SORT results are reported separately for 
both cognitive and psychomotor subtest areas. The following results are based upon the testing of 356 
pupils during April 19-29, 1999. 

Summary post-test data for the cognitive subtest are contained in Table 1 below. The cognitive 
subtest measures nine objectives. 
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Table 1 



Pupils Attaining Objectives of tbe Prekindergarten SORT Cognitive Subtest 



Obj.# 


Objective 

Description 


Standard 


Pupils 

Attaining 

Standard 

# % 


Attainment 

of 

Objective 


1 


Physical Knowledge 


80% of the pupils will 
correctly respond to 
2 of 3 related items 


335 


(94.1) 


Yes 


2 


Social Knowledge 


80% of the pupils will 
correctly respond to at 
least 3 of 4 related items 


340 


(95.5) 


Yes 


3 


Knowledge: 

Classification 


50% of the pupils will 
apply 2 criteria for sorting 


320 


(89.8) 


Yes 


4 


Knowledge: 

Logical-Mathematical 

-Seriation 


70% of the pupils will 
answer at least 1 of 2 
related items 


258 


(72.4) 


Yes 


5 


Spatio-Temporal 
Knowledge: 
Structure of Time 


50% of the pupils will 
respond correctly to 
at least 50% of the items 


266 


(74.7) 


Yes 


6 


Expressive Language: 
Labeling 


85% of the pupils will 
label at least 4 objects 
in a picture 


354 


(99.4) 


Yes 


7 


Expressive Language: 
Mean Length of 
Utterance 


80% of the pupils will 
use a sentence of 5 
or more words 


340 


(95.5) 


Yes 


8 


Expressive Language: 
Semantics 


65% f the pupils will 
use at least 2 of 5 
elements of fluency 


316 


(88.7) 


Yes 


9 


Expressive Language: 
Plot Extension/ 
Expansion 


50% of the pupils will 
use at least 1 element 
of plot extension in 
their description 


333 


(93.5) 


Yes 



Note. N=356. 
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Analysis of the data contained in the above table reveals the following: 



• Prekindergarten pupils attained nine of the nine (100.0%) cognitive 
objectives. 

• The Knowledge: Logical-Mathematical-Seriation showed the lowest 
attainment (72.4%). 

• Objective 6 (Expressive Language: Labeling) demonstrated the 

greatest percentage of attainment (99.4%). 



Summary data for the psychomotor subtest are presented in Table 2 which follows. The 
psychomotor subtest measures four objectives. 



Table 2 

Pupils Attaining Objectives on the Prekindergarten SORT Psychomotor Subtest 



Obj.# 


Objective 

Description 


Standard 


Pupils 
Attaining 
Standard 
# % 


Attainment 

of 

Objective 


10 


Fine Motor 
Coordination 


80% of the pupils will 
perform at least 3 of 
4 activities 


331 


(92.9) 


Yes 


11 


Spatio-Temporal 
Knowledge: 
Structuring of 
Space (Order) 


65% of the pupils will 
correctly pattern a 
topological relationship 


242 


(67.9) 


Yes 


12 


Representation 
at the Symbol 
Level: Specific 
Shapes 


65% of the pupils will 
copy 3 of 4 shapes 


187 


(52.5) 


No 


13 


Gross Motor 
Coordination 


80% of the pupils will 
complete at least 3 of 
4 movements 


327. 


(91.8) 


Yes 



Note. N=356. 
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Analysis of the above data reveals the following results: 



• Prekindergarten pupils attained three of the four objectives (75.0%). 

• Objective 12 (Representation at the Symbol Level: Specific Shapes) 
showed the lowest attainment (52.5%) and is the only objective not 
mastered by the group. 

• Objective 10 (Fine Motor Coordination) demonstrated the highest 
attainment (92.9%). 



The presentation of cognitive and psychomotor post-test achievement data by building are show in 
Appendix E. 

A comparison of this year’s PK-SORT post-test results with the last year is reflected in Table 3 
below. 
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Table 3 



Difference Between 1998 and 1999 Pupil Attainments on Prekindergarten SORT 



ObJ.# 


Objective Description 


1998 

Pupils 

Attaining 

Standard 

# % 


1999 

Pupils 

Attaining 

Standard 

# % 


Difference 
Between 
1998 and 
1999 
% 


1 


Physical Knowledge (80)^ 


380 


90.5 


335 


94.1 


3.6 


2 


Social Knowledge (80) 


390 


92.8 


340 


95.5 


2.7 


3 


Knowledge: Classification (50) 


328 


78.1 


320 


89.8 


1 1.7 


4 


Knowledge: Logical-Mathematical- 
Seriation (70) 


317 


75.5 


258 


72.4 


-3.1 


5 


Spatio-Temporal Knowledge: 
Structure of Time (50) 


351 


83.6 


266 


74.7 


-8.9 


6 


Expressive Language: Labeling (50) 


410 


97.6 


354 


99.4 


1.8 


7 


Expressive Language: Mean 
Length of Utterance (80) 


399 


95.0 


340 


95.5 


0.5 


8 


Expressive Language: Semantics (65) 


345 


82.1 


316 


88.7 


6.6 


9 


Expressive Language: Plot Extension/ 
Expansion (50) 


388 


92.4 


333 


93.5 


1.1 


10 


Fine Motor Coordination (80) 


381 


90.7 


331 


92.9 


-2.2 


11 


Spatio-Temporal Knowledge: 
Structuring of Space (Order) (65) 


287 


68.3 


242 


67.9 


-0.4 


12 


Representation at the Symbol Level: 
Specific Shapes (65) 


255 


60.7 


187 


52.5 


-8.2 


13 


Gross Motor Coordination (80) 


386 


91.9 


327 


91.8 


-0.1 



Note. N=420 for 1998. N=356 for 1999. 



^Mastery criteria for each objective stated in percent. 
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A review of the table above indicates that for 1998 compared to 1999: 



• Of the 13 objectives, seven showed increases while the remaining six 
showed minor to major decreases in the percent of pupils meeting the 
mastery criteria. While they did experience a couple of major 
decreases (two were more than 5%) to each standard and year’s 
performance, program staff and leadership should still be 
complemented about the exceptional performance of their pupils . 

• The decrease ranged from -0.1 to -8.9 percentage points while the 
increases ranged from 0.5 to 1 1.7 percentage points. 

• The largest decrease was shown by Objective 5 (Spatio-Temporal 
Knowledge: Structure of Time [-8.9]). 

• Overall, almost all of the objective attainments are well above the 
stated criteria. 



Parents as Partners 

Parent participation has always been an important part of the Prekindergarten Program. This 
component is designed to provide parents with the skills they need to become directly involved in their 
children’s education. Parents and other members of the family frequently are quite eager to provide 
these learning experiences for their child. The parenting component can provide them with specific 
information on how their frustration can contribute to their child’s development. 

The parenting component had three main objectives: 



At least 14.6% of the prekindergarten families will participate in the 
classroom or on field trips four times per year. 

At least 15.6% of the prekindergarten families will participate in parent 
meetings four times per year. 

At least 16.8% of the prekindergarten families will complete with the 
child, nine home activities and return them to school. 



The evaluation of this year’s parenting component consisted of a year-end analysis of the data 
collected and recorded during the year. 
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Table 4 below presents a detailed view of how the program fared on each of the three objectives. 



Table 4 

Attainment of Parents as Partners Objectives 



Objective 


Families Meeting Standards 


Objective 


Number 


■ # 


% 


Attained 


14 (60%)a 


321 


82.5 


Yes 


15 (60%) 


332 


85.3 


Yes 


16 (80%) 


355 


91.2 


Yes 



Note. N=389 families. 



^Mastery criteria for each objective stated in percent. 



As an analysis of the above data indicates, the parenting component was a success. All three 
objectives met the attainment standard. Parenting data by building can be found in Appendix F. 
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Summary and Conclusions 



The 1998/99 Title I Prekindergarten Program served approximately 400 children at 14 elementary 
schools. A screening test was administered to each registrant at the beginning of the year to select the 
children who most needed this experience. 

The Prekindergarten Saginaw Objective Reference Test (PK-SORT) was used to measure product 
outcomes on thirteen of the sixteen program objectives. The results show that the program attained nine 
of the nine (100.0%) objectives in the cognitive skills area, and three of the four (75.0%) objectives in 
the psychomotor skills area. Overall, the program was able to attain twelve (92.3%) of the thirteen PK- 
SORT objectives. 

Objectives 14, 15, and 16 were also part of the product evaluation of this program. These 
objectives deal specifically with the Parents as Partners program component. Results show that the 
program attained all three of these objectives. 

Thus, the Saginaw Prekindergarten Program was very successful in attaining 15 (93.8%) of the 16 
objectives for the program. 

Review of the product evaluation data indicates certain areas where refinement or adjustments can 
be made in aiming toward further program improvement; they are noted in the next section. 
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Recommendations 



The recommendations that follow are based on this year’s product evaluation and are intended to 
help bring about Title 1 program improvements in the following school year. These recommendations 
take nothing away from a program that continues to show very impressive results on an annual basis for 
30 years, this year being no exception. 

The recommended ideas and techniques offered below stem from a perceived problem and are just 
one of many ways to improve the performance of the program. As solutions are sought for optimum 
program operations, a dialogue/discussion should be undertaken to determine the best and most workable 
way to solve the perceived problem. The staff and evaluator should be brought into these discussions so 
that all involved feel part of the proposed solutions. 



1. The teachers and program supervisor should jointly explore the 
probable circumstances for relatively poor achievement on objective 
12 and develop an instructional management system which will lead 
to attaining this objective, (#12 dealt with Representation at the 
Symbol Level: Specific Shapes). 

2. As with any educational program, the program supervisor and 
teaching staff should analyze the building results presented by 
objective, in order to formulate a plan to increase program impact in 
lower achieving sites. 

This program and staff consistently receives a hard core population 
of at-risk youngsters and provides an excellent educational 
experience through their continuous review process . 
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APPEP«)IX A 



1998/99 TITLE I PREKINDERGARTEN OBJECTIVES 



1. Physical Knowledge 

80% of the pupils will demonstrate properties of and display appropriate behavior for 
exploring properties of objects by correctly responding to 2 of 3 items. 

2. Social Knowledge 

80% of the pupils will demonstrate knowledge of social roles by correctly responding to 
at least three of four items. 

3. Knowledge: Classification 

50% of the pupils will successfully apply two criteria for sorting: color and/or form. 

4. Knowledge: Logical-Mathematical-Seriation 

70% of the pupils will compare and arrange objects according to a given dimension of 
coordinating transitive relationships of at least one of two items of this objective. 

5. Spatio-Temporal Knowledge: Structuring of Time 

50% of the pupils will respond correctly to at least 50% of the items related to temporal 
ordering of events. 

6. Expressive Language: Labeling 

85% of the pupils will label at least four objects in the birthday party picture. 

7. Expressive Language: Mean Length of Utterance 

80% of the pupils will use sentences of at least five words to describe the birthday party 
picture. 

8. Expressive Language: Semantics 

65% of the pupils will use at least two of five elements of fluency in their description of 
the birthday party picture. 

9. Expressive Language: Plot Extension/Expansion 

50% of the pupils will use at least one element of plot extension in their description of 
the birthday party picture. 
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APPENDIX A 



1998/99 TITLE 1 PREKINDERGARTEN OBJECTIVES (Continued) 



10. Fine Motor Coordination 

80% of the pupils will successfully perform at least three of four activities involving 
hand/eye coordination. 

1 1. Spatio-Temporal Knowledge: Structuring of Space (Order) 

65% of the pupils will correctly respond to topological relationships of order or pattern. 

12. Representation at the Symbol Level: Specific Shapes 

65% of the pupils will copy successfully three of four shapes. 

13. Gross Motor Coordination 



80% of the pupils will successfully complete at least three of four large movements of 
the body. 

14. Parent Participation 

60% of the adult members of the prekindergarten family will participate in school 
activities at least four times per year. 

15. Parent Education Program: Friday Meetings 

60% of the adult members of the prekindergarten family will participate in at least four 
Friday meetings. 

16. Parent Education Program: Home Work Activities 

80% of the adult members of the prekindergarten family will help the child complete at 
least nine prekindergarten home activities and return them to school. 
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APPENDIX B 



Prekindergarten Participants by Building as of 
April 9, 1999 



Elementary Building 


Number of Participants 


E. Baillie 


19 


Coulter 


30 


Emerson 


37 


Nelle Haley 


30 


Heavenrich 


37 


Houghton 


33 


Jones 


14 


Longfellow 


28 


Longstreet 


18 


Jessie Loomis 


34 


Morley 


17 


Jessie Rouse 


30 


Salina 


13 


Webber Elementary 




TOTAL 


400 
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DIUCTIOB rot AUCZNISTniHG 

mnypnoLrigg skciUMi OBJBcnvg RgnaeaegD tbst (PK-scti) 

This ccse is CO bo adainiscorod on a ono-co-ono baaia. Ic is loporcanc 
chac each coaelbg alcuaeion bo oasonelally cho saao for all pupils. v«ry 
caroful acconeion should bo given co cho docailod inscruecions chac aro pro" 
vidod in choso diroeciona, as uall aa cho inscruecions chac aro ineorporaced 
inco cho cose icsolf. 

All caaehor diroeciona chac aro ineludod in cho ease will bo in paroir* 
chosoa ( ) and arc noe eo bo road eo cho pupil. Iho eoachor should bo 
familiar «ieh all quaaeiona aa wall aa eha aacoriala chat ara eo bo uaod in 
adainisearinf cho cose. Tha ease kie should bo ehaekod for inclusion of a 
eoaplaca sac of cho oanipulaciva aacoriala and flash cards. (Soa Appandix A 
for an ittvaneory of choso aacoriala.) 

In adalniacaring cho caaCt eha caaehor is co acora eha pupil rasponse co 
aaeh icaa aa ie is glTotu Each ie« is aeorod on a righe or wrong basis. Tha 
eoneane of oach pupil raapooaa is eo bo aceapead by cho eoachor ae faco valua. 
Tha Caaehor should ba caroful noe eo provido eha pupil wieh any vorbal or non** 
varbal aigaaia chac aighc iafluanea eha pupil's chinking or ovoneual answar. 

Ie is appropriaea for eha caaehor co provldo holp chac anauroa chac cho 
pupil UBdorscaada eha cask eo bo parfoeaad. In ordor eo facilieaea ehia 
undarseanding, aaeh sac of inaerueeiona should bo givoo aod ehoo bo-rapaacad. 
Soaa pupils bonofie froa a pauao or a "wale eiao" boforo ehoy aro raquirad co 
giva a roaponao. le is paraiaaablo eo havo a pupil scare ovor if ie appaars 
chac ha/sha has forgoecao cho eaakt or is eonfusod aa eo whae eo do. Tha 
pupil should bo givoii up eo 30 aoeonda eo raspond eo any givaa icaa. Evary 
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AFFSIDZX C 

accaape should b« aada co adaintscar all icaas of cha case co all pupils, the 
caaehar should caka as aueh ciaa as raasonablr nacassary co coaplaca cha case. 
If approprlaea, cha case eao ba glvan ovar a nuabar of days and In a nuabar of 
sacclngs. 

Sloea cha caaehar la co Judga cha eorraecnaaa or Incorraccnasa of each 
pupil rasponsa, cha diraeeiona for aaeh case icaa concalna a aaeeion on 
corracc or aecapcabla raaponsaa. A elaar undaracandlng of cha aeeapcable 
raaponaas provldad In cha case Ins cruec ions will anaura chae cha caaehar can 
quickly and eonaiacencly seora aaeh icaa. Raaponsaa ara co ba aeorad and 
eodad on cha aaswsr ahaae as cha pupil ansuara aaeh quaaeion. Tha following 
ayabols ara co bo uaod for scoring: 

^ for corracc raaponsaa and 
^ for incorrace or no raaponsaa 

A aaehina seoraabla answar ahaac will bo usad co racord cha pupil's 
raaponsaa. Tha caaehar should earafully follow cha procaduraa chac ara 
ouelinad in cha 'Th.ractions for Coaploeing cha Prakindargarean SORT Aaauar 
• Thaaa diraeeiona will ba ineludod in cha packac eoncaining cha 

aaehina seoraabla answar shaaea. 
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PimraiGAiTU S(*T TEST mMS 
PAgT I; COOIITITE DBTKlflWElff SOTTE3T 



(R*a«ab«r, all seacaaanea In paranehcMs ( ) ar« InCandad for your us* and are 
n£C Co b* read Co eh* child. In r*cordlng aasuers on your anau«r sh**c, you 
should cod* A - corrocc rospons* and ^ * tncorr*cc or no raspons*.) 



U SAY, **I*e's play a gao* wh«r* you hav* eo e*ll a* 
aboue ehings you eannoe s**.'' 

(Hand eha pupil f««ly sock Niabor 1. 
le contains a a* cal sipp*r.) 



SAY, **Pue your hand in eha sock. lb*p your hand in 
eha sock. laka eh* thing that is in eha sock 
and faal it. Tall am aboue it.** 

(Pauaa. Liston for on* of ehasa accapeabla 
rasponsas and aark your scoring shaae accordii^ly.) 

Ace*£cab^*_R*^oons*s 

— Naaa of eha objace 
Shapa of eha objace 
Osa of eha objace 

— Hsm of eha aaearial of eha objace 
" Taseura of eha objace 



SAT, "lac's eaka a look at it. How, lac's do aaoehar 
oaa*" 

awj sock Niabar 1 asking sura ehae eha 
slppor la puc back, eaka oue sock Nwbar 2.) 
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AFFODEC C 



(Hand eh« puptl fealy sock (tiabar 2. It 
eoneaiaa a eooehbrtuh.) 



SAY, **Pue your hand in eho sock* Kaop your hand la 
eha sock. Taka eha thing that is la ehs sock 
and feol it. Tkli «o about it." 

(Fiuso. Listen for ono of thaso aceaptabla 
raapensaa and nark your scoring shoot accordingly.) 



Acca£cab^a_Ja_soons#£ 

— Naaa of objoct 

-- Shape of the object 

— Uso of tho objoct 

— .*(aao of tho natarial of tho objoct 

— Texture of tho object 



SAY, t s take a look at it. How, Lot's do aaothor 
one." 

(Put away Miabor 2 aaklag sure that tho tooth- 
brush la put back, taka out sock Ntaibor 3.) 



(Rand tho pupil feoly sock Niabor 3. It 
containa a plaatic ogg.) 



^ SAY, "Put your hand la tho aoek« Keep your head la 
tho aoefc. Taka tho thing that is la tho aoek 
aod foal lc« Toll aa about it." 

(Pauao* lAstoa for oaa of those accoptablo 
taaponaao aad nark your scoring ahoot accordingly.) 



AccojeabloJoajonsoa 

Naaa of tho objoct 
*“ Shape of tho objoct 
— Oao of tho objoct 
*“ Naaa of tho aatorlal of tho object 
*** Toxturo of tho object 



SAT, "Lot's taka a look at It." 

(Put away sock Umber 3 aaklag aura the ogg la 
put back.) 



O 
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best copy AVAILABLE 



4. 



. SAT, 



SAY, 



5 - 7 . 



8. SAT. 



SAX, 



er|c 



AFPZDS C 



"Now l«c's eaka a look ae soaa pleeuraa and 
calk about ehoa." 

(Show eho child eho pleeuro aarkad with eha 
Nuibar 4 on eha back. Aa you ara holding it 
folloa ehasa diraceions. ) 



"Tall aa who this uorkar is. What doaa s/ha 
do?" 

(Pausa for rasponsa, liseaning for ona of eha 
aeeapeabla rasponsas lisead balow.) 



A£ca£eabla_Ra^£onsas 

— Naaa of eha rola or eiela of eha wrkar or 

— A daseripeion of what s/ha doaa or how 
eha uorkar halps us. 



(Mark your scoring shaae accordingly.) 



(Pue away pieeura Ndabar 4 and coneiaua following 
eha saao diraceions for pieeuras S, 6, and 7. 
Saaaabar to aark on your scoring shaae afear 
aaeh quoseion.) 



"In Just a alnuea m will play a gasa wleh soaa 
eandiaa which should ba loes of fun." 

(Opan eha anwalopa aarkad ieaa Huabar 8 and 
randoaly plaea eandiaa ehae ie eonealna la 
froae of eha pupil. Aa you dascrlba whae 
eha pupil la eo do, gaseura wleh your hands 
eo rapraaaae two pilas.) 



"Soaa eandiaa ara yallow, soaa ara groan, soaa 
ara ronad, and soaa ara long. Pue eha eandiaa 
ehae ara allka into ewo pilas. All eha eandiaa 
in aach pUa should ba alika." 

(Pausa for eha child eo group eha eandiaa- Haka 
sura ehae ona of eha groups la eorraee aeeordlng 
eo eha aeeapeabla raaponsaa lisead balow.) 



A£eo£eab^a_Jaj2S22££ 

— Grouping aeeordlng eo color 

— Grouping aeeordlng eo fora 

(Mark your scoring shaae accordingly.) 



eesr COPYAVAIiABLE 
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APFSlDCr C 



• SAY, **In Ju»c a ninuca will play a gaaa wtch soaa 

- circlaa and crianglaa which should ba loea of fun.” 

(Opao cha anvalopa sarkad icam Nuabar 9 atd 
randoBly plaea cha sha^M in frone of cha pupil. 

Aa you dascriba uhac cha pupil is co do, gascura 
wich your haods eo raprasanc eto pilas.) 



SAY, **Puc cha stupas chac ara cha saaa into cwo pilas. 
All cha stupas in aaeh pila should ba alika." 

(Pauaa for cha child co group cha stupas. Maka 
sura chac cha groups ara eorraec according co 
cha accapeabla rasponsa liacad balow.) 



Acca£cab_la_^a_spo_n^ 

*“ Grouping according eo fora 



(Mark your scoring shaae accordingly.) 



10. SAY, **Mow lae'a play with soaa coy baars. Thay ara 
a family.” 

(Raaova coy baars from anvalopa aarkad icaa 
Niabar 10 and allow child co play wtch and 
calk aboue etu baar faaily.) 



SAY, ”No«, can you pue ehls faaily from cha blggaae 
eo cha aallase?'* 

(Pauaa for cha child eo arranga cha baara froa 
CO aaallaae or cha rawarsa ordar. Maka 
aura chac cha arraogaaane is corrace according 
eo cha accapeabla raaponaaa lisead balow.) 



Accapeablajasponaa^ 

““ All four baars froa biggaae eo aaallaae or 
*“ All four baars . jb saallase eo biggaae 



(Hark your scoring shaae accordingly.) 



er|c 
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AP?S1DIX C 



1 SAT* "How Lac's calcs a look ac sons pleeurta and puc 
chM la ordtr<" 

(Optn cht tnvtl'ops narktd Ices II and randoaly 
plact cha four plecuras in fronc of cha child.) 

SAY, "Kara ara four girls. Soaa of cha girls ara 
call, sooo ara shore. Puc cha girls in a row 
froa eallasc co shorcasc." 

(Provida a rular as basa. Pausa for cha child 
CO arrange cha girls. Maks sure chac cha arrange- 
nanc is correcc according co cha accepcable 
respoases lisced below.) 

Acea£cab^a_RaS£onsaa 

— A1 I four plecuras froa callesc co shorcasc or 
— All four plecuras froa shorcasc co callesc 

(Mark your scoring shaac accordingly.) 



SAMPLE EXgRCISg 

SAY, *Va are going co look ac sons plecuras. Ha' re 
going CO Calk abouc whac happens firsc, naxc, 
and lasc." 

(Open envelope marked "Saaple, 12 and 13". Tkka 
ouc plecuras for saapLe icea. Lay plecuras on 
cable la order of #1, #2, #3, l.fc co rlghc, 
facing child.) 

SAY, "lac's do chls cogechor. Liscen co cha scory." 

Hocher alzad up a cake. 

She puc Ic inco cha oven co bake. 

Thoa cha eaka is ready co esc. 

SAT, "Show aa cha plecure chac happened firsc." 

for aas war and correcc if ha/sha has 
noc (Bdarscood dlreeclons.) 

SAY, "Show as cha plecure c.hac happenad naxc." 

(Pause for aaawar and correcc child if ha/sha 
has noc under scood.) 

SAY, "Show aa Che plecure chac happened lasc." 

(If child gives ineorraec saquanea, ceaehar cells 
cha acory and prasancs plecuras in correcc saquenea. ) 

24 



29 available 



12. SAT. ''Lac's do anoehsr story. ** 

(Put lem 12 ptccuras ouc tn ordar of #1, #2, #3, 
Ufe oe rlghc, -facing child.) 

SAY, "Li scan eo cha story." 

Daddy wroca a la tear. 

Ha walkad to cha aallbox. 

Ha oallad cha laccar co his friaod. 

SAT, "Show aa cha piccura ehac happanad first." 

(Piusa for corraec piccura.) 

SAT, "Vhac happanad next?" 

(Pausa for corracc piccura.) 

SAT, '"<^ac happanad last?" 

(Piuaa for corracc piccura.) 

Child Busc point CO or giva you plccuraa in 
corracc ordar. 



(Mark your scoring shaac accordingly and put 
plccuraa aaoy.) 

13. SAT, "Lac's do anochar scory." 

(Pue Icaa 13 plccuraa ouc in oidar #1, #2, #3, 
lafe CO right, facing child.) 

SAT, "Llscao CO cha story." 

Tha boy fall la cha oud. 

Ha cook a bach. 

Now ha la all claani 

SAT, "Show aa cha piccura chac happanad flrse." 
(Pausa for corracc. piccura.) 

SATv "Whac happanad naze?" 

(Pausa for corracc piccura.) 

SAT, "V?iac happanad last?" 

(Pausa for corracc piccura.) 

Child ause polne eo or giva you plccuraa la 
corracc ordar. 

(Mark your scoring shaac accordingly and puc 
plccuraa away.) 



abb r COPY AVAILABLE 



APTEOZX C 



^ h*v« a pie Cura hara ouc of a scory book* Ic's 
pare of eha acory, buc cha words ara aU.sslng. 
Would you look ac my plccura and halp ma with 
cho a Cory?** 

(Taaehar- hands child eha plccura from foldar 
markad Muabar 14.) 

SAY, "Tall aa idtac you saa In chls plccura." 

(Rtus* for cha child eo anawar. Maka sura ehac 
cha ansutr la liscad balow aa an aeeapeabla 
reaponaa.) 



Acca£Cab^a_^as£onsaa 

““ Haaa ae Isaac four objaeea In plccura 
(Naad noe Idaneify eorraeely) 



For axaapla: 


dog 


ball 




squlrral 


ears 




boys 


si Ida 




girls 


picnic eabla 




baby 


eraa 




cup 


blanka e 




grandaa 


boeela 




sandwleh 


el ova r 




pla 


flonars 




glass 


chair 


Ineorraee Baseoosaa 


— Did aoc calk 






!Iaaod laaa ehaa 


four objaees 




— Cava irralavaae 


rasponsas 





(Mack your aeerlng shaae accordingly.) . 




BEST COPY AVAILABLE 
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IS. SAT; 



16. 
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(Qilld conelnuas eo ua« ptccur* i 84 rk«d Numbar U. ) 

m wtue you chink i* happanlnc in ch« piccura?** 
"Can you call na aora about cha piceura?" 

(Pauaa for cha child to call cha story, haka 
sura Chat cha answar is LisCad balow as an 
aceepcabla rasponsa.) 



Ac£e£eabl^Ra_s2onsa 

— tJsas a sancanea of 3 or aora uords 
^ncorrec£_^a^£onsa^ 

— Child do# s not calk 

~~ Usas sancaneas of four words or lass 

— Usas phrasas 



(Mark your scoring sheac accordingly.) 

(Seora story glvan for icaa IS In canM of 
aceapcabla rasponsaa glvan balov.) 



Aeeapcabla Raspon sa 

Usas ac Isaac 3 or S of cha llscad almancs 
of fluancy. * 

Incorracc^Jaspons^ 

““ Haas lass chan 3 of cha llscad alsaancs of 
fluancy. * 

* Fluancy eonalscs of additional rasponsaa using: 

*“ Modiflars (usas adjaeclvas or advarbs.) 

““ Spaelal al«ancs (usas prapoalclons 
lodicaclog position.) 

““ Nbabar weds 

Eaocional or faallng wrds 
•“ Ssquanca (usas phrasas co dascrlba 
a aarlas of avancs.) 

(Mark your scoring shaac accordingly.) 



8fsr mmmi£ 
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17 , 



APTnoxx c 



(Qilld eoaCinu>9 co hold eho piecuro froa eha 
foldor aarkod Nuabor 13.) 

SAX» ”Vhae do jou chink vill happon n«xc? Uhae will 
chop do whan eha pienie is ovor?” 

(Pause for chs child co answer. Haka sura chac 
cha answar Is liscad balow aa an accapcabla 
rasponsa.) 



Acca£Cabla_Ras£ons£ 

Child uses 1 or aora of cha alaaancs liscad 
balow as a ploc axcansion. * Any of cha 
axcanaiona balow should ba accapcabla. 

* Floe axcansion consises of: 

-- Infarancas 
Pradiceiona 

— Causa and efface 

— Conclusiona 

Incorracc_Jas£ons£ 

““ Child doaa not use ploc axcansion. * 

* Plot axcansion consises of: 

Infarancas 

Pradiceions 

— Causa and affect 
~~ Conclusions 



(Hark your scoring shaae accordingly and put cha 
pieeurs away.) 



®fSr COPY AVAILABLE 
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AP?nDIZ c 



PAIT lit faiCmOTOt A1ILITIZ8 SOBTgaT 



31< (Froa •nv«lop< Mrk«d ^^tab•r 31, ask pupil co 

fold a S" X 3" shooe of papor in half. Toaehor 
daonscraeas with a saaploa) 

S^Y, "Fold eho papar in half." 



Acce££ab^o__Ra_ 82 onsa 

~~ Usinc ml or, folds should show an accuracy * 
3/8" in any dirsceion. 

(Mark scoring shoot accordingly.) 



32. (Using eho saao folded shoot, ask pupil to opon 

tha shoot and cut tho popor oa tho fold.) 

SAT, "!low opoa tha shoot and cut tha paper oa the 
fold lino." 

(Taachar daaonatratas with his/har saapla.) 



A£cagtab^a__Ra_8ponso 

~ Using ml or, cuts should ba * 1/2** froa 
tha fold. 

(Hark aeorlag ahaat accordingly.) 



copy AVAILABLE 
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S3. (Uilaf a crayon froa anvalopa Nbabar 33, aak 

pupil eo color insldo eho ouelino of eho clrclo.) 

SAT, ^ "Color Iniido chla clrcla. Color all of eho clrclo." 




Aeeo£eablo_Roo£on^ 

“** Uainf ruler, coloring oarka should ooe oxcood' 
1/2" ae aaj polae and approxlaseoly 2/3 rdo of 
clrclo should bo colored. 

(Hark scoring shooe accordingly.) 



34, (Using a crayon froo omrolppe Nkiabor 34, ask 

pipU eo draw a lino boeaooa eho euo Unas.) 

"Drsv a lino boemon eho evo linos froa eho.aousa 
CO eha hoosa." 





Aceooeablo^Jospona^ 

““ Crayon lino ause bo wlehla parallel linos and 
eonnoee eho aouso eo eho houao or coas alehln 
ac loose 1/2" of eouehlng boeh eho aouso and 
eha house. 

(Mark scoring shooe accordingly.) 

30 o 
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best copy available 



APFXmZZ c 



33» (U*lQf eue^'Que foras Croa tnvtlap« NUabar 35, piact 

ehaa on eha eablo Cactnf eho child in cha ordtr 
shoim balow. Than caka a siallar sac Croa anvalopa 
' Ntabar 35 and ask eha child co aaka eha s«m 
pacearn*) 




Aeeapcabla Raaponaa 



Linaar ordar ausc ba eha saaa as cha axapla* 
(Hark scoring shaac accordingly.) 



36. (QiUd atiac ba saacad across cha caaehar. Taachar 

placas his/har 3 coy ears froa airralopa Mmbar 36 
on cha oakeag eircla. Tha caaehar pucs do«ai cha 
parking scrip, ona in froac of cha child and 
aaochar ac laasc 10 inehas atay froa chac ona and 
parallal eo ie.) 

SAT, "Ua ara foiag eo build parking loea. Flrsc, you 
uiCeh hov I park ay ears and crucka.** 

(Froa eha eircla eha eaaehar eakas 3 ears aid 
placas ehaa oa eaaehar parking serip #2 la eha 
saaa ortar for ^11 £hlld£an as 

prlaead oa parking serip. Taachar ehaa placas 
eha child's 3 eoy ears on eha oakeag eircla 
•ad aska eha child eo park his/her ears oa 
child's parkiag serip #1 eo look juse lite 
eha eaachar'a.) 

SAT, **Park your ears Juse like aiaa." 



Aeeo£eablo_Jsj22S21 

““ Linear ordar of ears ause bo eha saaa as 
eha eoaehar's order according eo color. 

(Mark scoring shsae 
O 

ERIC 



accordingly.) 
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61. 



62. 



er|c 



AFPflDS C 



(Uaiaf cards fro* «ny«lops Miabsr 3 7-60, show 
. 00 * card ae a eiaa la eha followlnf ordar. 
Raod aa cxera shaae of papar co eha child eo 
draw eha fifuraa.) 




SAY, "Draw a shap* Ilka ehla oaa." 



A£ea£Cab^aJaa£ona# 

— Saa Appandiz ^ for aeeapeabla drawtaga aa 
Shota la Adaiaiaeraeioa and Searli« (teaual 
lor eha Dawalotaaneal Taae of Vtauai Mnr»- 
Inesaraeion. 



(Clvaa eha dlraeeiva [oppereuaieyl eo hop oa 
oaa fooe, eha child mil ba abla co eaka firm 
eoaaaeueiva hops oa aiehar fooe.) 



6cea2Cabl^J^jo£aa 

“ S**®caaa£al parfonaaea of eha abowa aeeitrley. 
(Mark scorlag abaae aeeordi^lp.) 



(Glwas a mark o* eha floor, eha child will ba 
Jvp owar ie by siauleaaaously lifeix^ 
from eha floor aod propail iag hi a/ha r 
forward aad laadiag meh faae eogaehar. ) 



A^a2cabl^Jo^2onaa 

— Succaaaful parfonuaea of eha abowa aeelwley. 
(Mark aeoriag ahaae accordingly.) 
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37 



63 



IPFXDXZ C 



(Giv«a a dirceeiv* [opporcunlcyl co skip, as a 
_ parelclpane la any group acelviey which Iwolvas 
skipping, eha Isarnsr will bs abls eo skip using 
alcsmaea fast, for a discanes of can or «ora 
faae.) 



Aceapcabla Rasoonsa 

— Sueeaasful parforaanea of eha abova aeeivley. 
(^^rk scoring shaae accordingly.) 



(Civao a eao-fooe langeh of a 2* by 4** piaea of 
liabar, eha child will ba abla eo talk a diseaoea 
of ae laase flva faae oa eha 4" sida of eha 
liabar.) 



Agca£eabla_Raaponsa 

— Sueeaasful parforaanea of eha aboaa acelviey. 



(Mark your scoring shaae accordingly and pue eha 
aaearlalo away, lhank eha child for wrking 
wleh you.) 



COPY AVAILABLE 
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AFFKIDQ C 



AXIACBHSRS 



34 
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hiaifaiifftaiTiTiaa 



AFnaoix c 
AXIiaiEWt A 

PK-soR nrTEirtxr or mateiiau 



PAAT I: coom^ CKTELOWglir 8DBTE3T 



Ie«a 1. - 
Ie«a 2. - 
Ie«a 3a 
Ictas 4«7. 

Icta 8. 
Ie«a 9. - 
Ie«a 10. 
le«a 11. - 

Saa£^ - 

ICM 12. - 

Icca 13. 

leea 14. - 



1 f««lp sock vleh a zippar in le. 

1 faalp sock uieh a eooehbruah in ic. 

1 fatly sock wlch a plastic agg in it. 

*■ pictura of a poscaan, policaaan, truck drivar, 
and snack bar attandant. 

4 graan and 4 yallow candias (4 round and 4 rectangular) 

5 circles (3>3/4" diaaatar) and 4 trianglas (3-7/8” sidas) 
4 bears of varying haights/sizas 

4 girl papar dolls of varying haights/sizas and 1-12" 
ruler for base (9-1/2", 7-7/8", 6-1/4", and 5-1/4" call) 

3 pictures of Mother nixing caka, baking caka, and 
serving caka. 

3 pictures of Did writing latter, walking to nail box, 
and nailing latter. 

3 pictures of Boy falling in aud, taking bath, and 
than all clean. 

1 pictura of a picnic. 



PAJtT II - Pa TCaCMO r O t CKVlljOBIKg SDBTB3T 



Itaas 51-52. - ^-ineh square pieces of papar and 1 pair of scissors. 

Itens 53-54. - paper idth a 3-inch circle and a aousa/heusa illustration 
on it. (taaplata for 3-ineh circle scoring.) 

It an 55. - 4 house illastrations and 
6 face illustrations. 

Iten 54a - 2 stripe of oaktag (3" x 8-1/2") for parking lota 

1 oaktag circle (5-1/8" in diaaatar) for setting out 
cars sad trucks 

5 sees of different colored ears and/or trucks 
(2 per sec). 

Itaas 57^0. - oaktag flash cards (5-1/2" x 5-1/2") of a square 

• figure, a triangle figure, a plus sign, and an "X". 
Bultipia sheets of papar sat up for students to 
replicate figures with four quadrants. 

Itea 62. - 1 atrip of tape or aark on the floor is naadad. 

Itaa 64. - a 2" x 4" z 10' piece of luabar or a balance board is 
naadad. 
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fOMMS CIrcim 

Scoring Criteria 



Prtdomiaaadr cireulir lia«s 



AtrS0^ 

Clmut^ 

2.-9 

(Capt^ 

J.O 
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AFPUim c 

AmCBIDT ■ 

fOHM 4 V0ftJesi*Hor/iontMJ Cros^ 

Scoring Criuria 



1. T«o Aiilr ioMfMCsac lines 

2. T«o coaciauoui lines 

}. AcImsc V^of«ehline«tthin20*ofia 
comes oneoaeon 




Ap S«rm 4;I 
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nuM $ Square 

Scoring Critrris 



Ait 4 ,^ 



Four ctnrlr dtfatd 
(coraan aacd aoc ba aaiulir) 



ooe a Q 
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A 



fOMM$ Tfisngim 

Scorinf Criuris 



1. TTiftt cltuif dtdacd tidt* 

2 . Om coracr hicbcr tfaaa odMti 



Passing 



ApN^5:i 



^ ^ 
oot ^ 



Failing 
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APPENDIX D 



DECISION RULES 
Prekindergarten/MSRP Tally Sheets 

9 



• To be counted, students must have attended at least four months; counted at the school at which data 
is reported (“moved to” is not counted unless data of “receiving” school does not contain “moved” 
student). 

• To be counted as attaining individual standard: 

- Half year: 

-- At least two occurrences “helps in the classroom” 

-- At least two occurrences “meetings” 

— At least five occurrences “home activities” 

- Whole year (> 6 months in program) 

-- At least four occurrences “helps in classroom” 

— At least four occurrences “meetings” 

— At least nine occurrences “home activities” 
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Percent of Students Attaining Mastery on PK-SORT by Building 






PROGRAM WIDE 
(N=356) 


94.1 

95.5 

89.8 

72.4 

74.7 

99.4 

95.5 

88.7 

93.5 

92.9 

67.9 

52.5 

91.8 


BUILOiNG 


Webber II 
(N=27) 


100.0 

100.0 

81.4 
40.7 
66.6 

100.0 

100.0 

92.5 
92.5 

96.2 

59.2 
40.7 

96.2 


Webber 1 
(N=28) 


100.0 

100.0 

100.0 

96.4 

92.8 

100.0 

100.0 

100.0 

96.4 

100.0 

100.0 

82.1 

100.0 


Salina 

(N=10) 


90.0 

80.0 
100.0 

80.0 

50.0 
100.0 

80.0 
70.0 

70.0 

80.0 
40.0 
40.0 

100.0 


Rouse 

(N=21) 


95.2 

95.2 

100.0 

80.9 

90.4 

100.0 

100.0 

90.4 

95.2 

100.0 

85.7 

66.6 

100.0 


Morley 

(N=13) 


100.0 

92.3 

76.9 

100.0 

100.0 

100.0 

100.0 

92.3 

92.3 

92.3 
76.9 

15.3 

92.3 


Loomis 

(N=32) 


87.5 

100.0 

84.3 

56.2 

84.3 
100.0 

84.3 

87.5 

90.6 

93.7 

34.3 

43.7 

93.7 


Longstreet 

(N=16) 


93.7 
81.2 

100.0 

68.7 

56.2 
100.0 

87.5 

62.5 

93.7 
93.7 
50.0 

31.2 

56.2 


Longfellow 

(N=24) 


95.8 

100.0 

100.0 

83.3 

75.0 
100.0 

95.8 

91.6 

91.6 

100.0 

95.8 

79.1 
91.6 


Jones 

(N=15) 


008 

009 

CC9 

008 

998 

CC6 

CC6 

CC6 

ce6 

008 

cez 

CC6 

ccz 


Houghton 

(N=30) 


96.6 

100.0 

96.6 

66.6 

70.0 
100.0 
100.0 
100.0 
100.0 

96.6 

90.0 
100.0 

96.6 


Heavenrich 

(N=36) 


100.0 

97.2 

86.1 

44.4 

27.7 
100.0 

94.4 
86.1 
97.2 
86.1 

38.8 

44.4 
77.7 


N. Haley 
(N=26) 


80.7 

80.7 
88.4 

50.0 

65.3 

96.1 
96.1 

53.8 

88.4 
92.3 
53.8 
57.6 
96.1 


Emerson 

(N=34) 


91.1 

100.0 

97.0 

100.0 

97.0 

100.0 

100.0 

100.0 

97.0 

91.1 

82.3 

32.3 
97.0 


Coulter 

(N=31) 


100.0 

93.5 

96.7 

93.5 

80.6 
100.0 

96.7 

96.7 

100.0 

93.5 

90.3 

35.4 
96.7 


Baillie 

(N=13) 


100.0 

100.0 

38.4 

69.2 
84.6 

100.0 

92.3 

92.3 
84.6 
84.6 

38.4 
23.0 
92.3 


PK-SORT 

Objective 

(Criteria)® 


1 (80) 
2(80) 
3(50) 
4(70) 
5(50) 
6(85) 
7(80) 
8(65) 
9(50) 
10(80) 

11 (65) 

12 (65) 
13(80) 
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APPENDIX F 



Table F-1 

Prekindergarten Families Attaining Objectives Regarding the Parents as Partners 



School 


Number of 
Students 
Enrolled^ 


Parent 
Participation 
Objective 14 

# % 


Parent 
Meetings 
Objective 15 

# % 


Homework 
Activities 
Objective 16 

# % 


Baillie 


17 


15 


(88.2) 


13 


(76.4) 


14 


(82.3) 


Coulter 


31 


24 


(77.4) 


30 


(96.7) 


25 


(80.6) 


Emerson 


35 


30 


(85.7) 


28 


(80.0) 


35 


(100.0) 


Haley 


27 


24 


(88.8) 


19 


(70.3) 


26 


(96.2) 


Heavenrich 


38 


33 


(86.8) 


34 


(89.4) 


35 


(92.1) 


Houghton 


33 


29 


(87.8) 


27 


(81.8) 


31 


(93.9) 


Jones 


17 


15 


(88.2) 


16 


(94.1) 


12 


(70.5) 


Longfellow 


24 


23 


(95.8) 


22 


(91.6) 


24 


(100.0) 


Longstreet 


37 


23 


(62.1) 


27 


(72.9) 


30 


(81.0) 


Loomis 


17 


15 


(88.2) 


17 


(100.0) 


16 


(94.1) 


Morley 


15 


15 


(100.0) 


15 


(100.0) 


15 


(100.0) 


Rouse 


28 


17 


(60.7) 


21 


(75.0) 


22 


(78.5) 


Salina 


10 


4 


(40.0) 


6 


(60.0) 


10 


(100.0) 


Webber I 


30 


28 


(93.3) 


28 


(93.3) 


30 


(100.0) 


Webber II 


30 


26 


(86.6) 


29 


(96.6) 


30 


(100.0) 


TOTAL 


389b 


321 


(82.5)c 


332 


(85.3)c 


355 


(91.2)c 



Note. N=389. 

^Number of students enrolled and attending program for at least four months. 

^While some students were enrolled at more than one site during that year, each individual student was counted 
only once in these statistics. 

^Objective attainment: 

-Parent participation by at least 60 % for at least four school activities. 

-Parent meetings by at least 60% for at least four Friday meetings. 

—Homework activities by at least 80% for at least nine home activities. (See Appendix D for additional 
decision rules). 
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